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I  FOREWORD 

The  basic  purpose  of  the  Curriculum  Guide  is  to  help  teachers 
and  administrators  implement  a  program  which  will  facilitate  the  learning 
of  French  for  students  in  the  secondary  schools  of  Alberta.   By  indicating 
selected  language  content  and  expected  linguistic  and  attitudinal  behaviours 
for  each  of  the  three  levels  of  language  learning,  it  is  hoped  that  school 
systems  choosing  to  offer  French  in  the  junior  high  grades  may  more  easily 
plan  a  program  which  can  be  integrated  into  a  meaningful  series  of  se- 
quential learning  activities.   For  purposes  of  this  publication,  a  level  i 
of  language  learning  is  defined  as  the  acquisition  of  a  set  of  behaviours  1 
which  includes  knowledge  of  language  content  and  performance  in  terms  of 
linguistic  and  attitudinal  change.  Although  a  level  of  language  learning 
may  be  equated  in  a  general  way  with  "a  year"  or  "years"  of  learning,  or 
even  "grades",  the  term  as  used  in  the  Curriculum  Guide,  indicates  a 
student's  level  of  linguistic  development  rather  than  his  years  of  study 
or  grade  placement. 

A  second  language  may  be  introduced  in  the  schools  of  Alberta  in 
the  junior  high  school  on  an  elective  basis,  either  as  a  Group  A  option  or 
as  a  Group  B  option.  When  it  is  offered  as  a  Group  B  option,  it  should  be 
for  purposes  of  interesting  students  in  the  various  aspects  of  second 
language  learning  and  its  implementation  will  depend  upon  the  human  and 
material  resources  available  in  the  school.   However,  when  a  second  lang- 
uage is  offered  as  a  Group  A  option,  every  effort  should  be  made  to  have 
the  program  integrated  with  planned  programs  in  the  senior  high  grades ,  so 


that  all  students  will  be  encouraged  to  continue  improving  their  mastery 
of  a  second  language.   It  is  recommended  that  junior  and  senior  high 
teachers  and  administrators  meet  frequently  to  assure  a  sequential  pro- 
gram. 

LEVEL  ONE  is  defined  as  an  initial   learning  experience  in 
French.   Given  the  conditions  under  which  second  language  learning  is 
scheduled  in  the  secondary  schools  of  Alberta,  the  following  alternatives 
are  possible  at  LEVEL  ONE: 

(a)  One  Year:  Grade  10;  i.e.  French  10 

(b)  Two  Years:  (i)  Grades  7  and  8 

(ii)  Grades  8  and  9 
(iii)  Grades  7  and  9 

(c)  Three  Years:  Grades  7,  8  and  9 

Needless  to  say,  however,  an  initial  program  in  French  which  is  consider- 
ably longer  than  the  standard  8,000  minutes  usually  accorded  to  the 
learning  of  a  second  language  in  one  year  of  senior  high  school  should 
enable  students  to  develop  a  greater  understanding  of  the  structure  of 
the  language;  it  should  also  enable  students  to  acquire  a  wide  vocabulary 
and  to  use  the  language  with  greater  facility  than  those  students  who  are 
exposed  to  language  learning  during  one  year  of  senior  high  school  only. 

LEVEL  TWO  is  defined  as  an  intermediate   learning  experience  in 
French,  which  will  include  the  last  two  years  of  high  school  study,  i.e. 
French  20  and  30.   Schools  might  also  wish  to  equate  LEVEL  TWO,  in  a 
general  way,  with  French  11  and  21. 


LEVEL  THREE  then  becomes  an  advanced   learning  experience  in 
which  students  are  encouraged  to  increase  their  proficiency  in  French. 
French  31  is  designed  for  students  at  this  level. 

It  should  be  noted  that  the  language  content  and  expected 
linguistic  and  attitudinal  behaviours  suggested  on  the  following  pages 
are  intended  as  both  terminal  and  minimal  objectives  for  each  of  the 
three  levels. 

This  Curriculum  Guide  does  not  advocate  one  methodology  or 
learning  style.   It  is  hoped  that  this  publication  will  be  of  use  to 
all  teachers  of  French  regardless  of  methodological  persuasion  or  choice 
of  teaching  materials  or  media.   For  general  and  specific  methodological 
ideas,  the  reader  is  referred  to  Resource  Materials  -  A  Listing  Prepared 
for  Teachers  of  French  as  a  Second  Language  (Secondary) ,  Department  of 
Education,  Alberta,  1974. 


II  GOALS  AND  OBJECTIVES 

The  long  range  goals  in  the  study  of  modern  languages  are  cul- 
tural understanding  and  effective  communication.   Achievement  of  these 
goals  exclusively  in  a  school  setting  is  unrealistic.   The  development  of 
cultural  understanding  and  linguistic  proficiency  is  a  complex  process 
involving  a  variety  of  language  experiences  and  exposure  to  the  culture 
of  the  people  whose  language  is  being  studied.   It  is  desirable,  however, 
that  in  a  school  program  some  progress  be  made  towards  realization  of  the 
more  specific  goals  outlined  below. 


A.   CULTURAL  OBJECTIVES 


The  student  should  be  able 


1.   To  understand  the  values  and  behaviour  patterns  of  the  people  whose 
language  is  being  studied. 


2.   To  appreciate  the  contributions  made  to  civilization  by  these  people, 


B.   LINGUISTIC  OBJECTIVES 


The  student  should  be  able: 


1.   To  understand  the  structure  and  functioning  of  the  language  being 
studied. 


2.   To  apply  this  knowledge  to  the  acquisition  of  skills  needed: 

(a)  To  understand  the  language  when  spoken  at  a  normal  speed  on  a 
subject  within  the  range  of  a  student's  linguistic  experience 
and  areas  of  interest. 

(b)  To  speak  the  language  well  enough  to  communicate  in  it  within 
the  limitations  mentioned  above. 

(c)  To  read  in  the  target  language  with  direct  understanding  for 
information  and  enjoyment. 

(d)  To  write  with  reasonable  ease  anything  he  can  say  in  the  lang- 
uage. 


Ill   SUGGESTED  EXPECTATIONS  FOR  FRENCH  AT  THE  END  OF  LEVEL  ONE 

The  curricular  outline  which  follows  identifies  the  language 
content  to  which  students  will  be  exposed  during  LEVEL  ONE,  and  it 
suggests  the  linguistic  and  attitudinal  behaviours  expected  of  students 
at  the  end  of  that  level  of  a  language  learning  experience.   LEVEL  ONE 
is  considered  to  be  an  initial   experience  in  learning  the  French  language 
and  it  may  occur  at  any  grade (s)  of  the  student's  career  in  the  secondary 
school.   The  number  of  years  of  study  required  to  successfully  complete 
LEVEL  ONE,  however,  will  vary  depending  upon  many  factors  related  to 
language  learning.   The  completion  of  LEVEL  ONE  should  be  equated  with 
the  successful  completion  of  the  French  10  course. 


A.   LANGUAGE  CONTENT 


The  phonetic  elements,  structural  concepts,  vocabulary  and  cultural  items 
identified  below  are  suggested  as  language  content  for  a  LEVEL  ONE  French 
program  in  the  secondary  schools  of  Alberta.   The  concepts,  unless  other- 
wise indicated,  are  to  be  mastered   to  the  point  where  students  can  use 
them  functionally  in  active  oral  forms  of  communication  and  to  a  lesser 
degree  in  written  forms.   Other  concepts  are  to  be  recognized   in  listening 
and  reading  activities.  Recognition  content  will  be  reviewed  in  later 
stages  of  language  learning  for  purposes  of  mastery. 


1.   PHONOLOGY 

A  student  should  be  made  aware  of  the  phonological  elements  listed 
below: 

(a)  All  vowel  phonemes  with  particular  attentio  to  /y/  as  in  "bu", 
/0/  as  in  "feu",  and  the  nasal  forms  -  ftl   "en",  lol   "in",/f/ 
"on",  and  /&  I   "un". 

(b)  All  consonant  phonemes,  with  special  attention  to  interference 
problems  such  as  /r/,  /l/  and  final  consonants,  e.g.  avec,  date, 
longue. 

(c)  All  semiconsonants,  /w/  as  in  "oui",  /y/  as  in  "huit",  and  /j/ 
as  in  "fille". 

(d)  Sentence  cadence  (rhythm  and  stress). 

(e)  Three  patterns  of  intonation  -  assertive,  interrogative,  imper- 
ative. 

(f )  Obligatory  liaisons  such  as  vous  avez  (vuzave) . 

(g)  Elision,  e.g.  samedi,  l'ami. 


2.   STRUCTURAL  CONCEPTS 
Adjectives 

(a)  Position 

(b)  Agreement 

i)   in  gender 
ii)   in  number  (except  for  those  adjectives  in  the  plural 
which  have  audio  change) 


(c)  Demonstrative 

ce,  cet,  cette,  ces 

(d)  Interrogative 
quel(s),  quelle (s) 

(e)  Indefinite 

chaque ,  quelque (s ) 
tout ,  tous ,  toute(s) 

(f)  Comparative 


plus  . . .  que 
mo ins  . . .  que 
aussi  . . .  que 

(g)  Possessive 


Recognition  only 


Recognition  only 


Recognition  only 


mon 

ma 

mes 

ton 

ta 

tes 

son 

sa 

ses 

not  re 

not  re 

nos 

votre 

votre 

vos 

leur 

leur 

leurs 

(h) 

Numbers 

cardinal  (1  -  1,000) 
ordinal   (1  er  -  12  ieme) 


10 


(i)  Qualitative 

i)  No  audio  change 

Feminine 

Masculine 

autre 

autre 

bete 

bete 

demie 

demi 

jeune 

jeune 

jolie 

joli 

vraie 

vrai 

chere 

cher 

fatiguee 

fatigue 

fermee 

ferme 

formidable 

formidable 

gauche 

gauche 

generale 

general 

juste 

juste 
malade 

malade 

pauvre 

pauvre 

possible 

possible 

pressee 

presse 

sombre 

sombre 

sympathique 

sympathique 

unique 

unique 

ii)  Dropping  of  final 

consonant  soui 

id  onl 

Feminine 

Masculine 

chaude 

chaud 

froide 

froid 

grande 

grand 

petite 

petit 

amusante 

amusant 

basse 

bas 

complete 

complet 

contente 

content 

droite 

droit 

excellente 

excellent 

grosse 

gros 

haute 

haut 

intelligente 

intelligent 

longue 

long 

mauvaise 

mauvais 

ouverte 

ouvert 

prete 

pret 

franchise 

francais 

Recognition  only 


Recognition  only 


iii)   More  than  one  audio  change 
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Feminine 


Masculine 


belle 
bonne 
demiere 
gentille 


beau,  bel 
bon 

dernier 
gentil 


Recognition  only 


ancienne 
nouvelle 
vieille 

canadienne 
americaine 


ancien 

nouveau,  nouvel 
vieux,  vieil 


Recognition  only 


canadien 
americain 


(j)   Commonly  used  colors 
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Nouns 

(a)  Gender 

(b)  Number  -  formation  of  regular  plural 

-  formation  of  irregular  plural 
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Pronouns 

(a)  Subject  including  "on' 

(b)  Interrogative 

qui 

qu'est  -  ce  que 

quoi 

(c)  Demonstrative 

ce,  ceci 
cela,  ca 

(d)  Reflexive 

(e)  Object 


direct  -  le,  la,  les 
indirect  -  me,  lui,  leur 


Recognition  only 


(f)   Indefinite 


quelqu'un 
quelque  chose 


Recognition  only 
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Prepositions 

(a)   Common 

a 
avec 

chez       derriere 
dans        devant 

a  cause  de 
a  cote  de 
a  droite  de 
en  face  de 

a  gauche  de 
au-dessus  de 
autour  de 
loin  de 

par 

pour 

sur 
sous 


pres  de 

depuis 

entre 

jusqu'a 

apres 


(b)   De 


negative  e.g.  pas  de  freres 
quantity  e.g.  beaucoup  de  cafe 
possessive  e.g.  le  frere  de  Marie 
adjectival  e.g.  la  salle  de  classe 


Recognition  only 
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Determiners 

(a)  Definite  article 
le,  la,  les,  1' 
Contraction  with  "a"  and  "de" 

(b)  Indefinite  article 
un,  une,  des 

(c)  Partitive 

du,  de  la,  des,  de  1' 
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Conjunctions 


alors 

et 

ma  is 

ou 

ou 

puis 

quand 

que 
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Verbs 


(a)   Regular  -"er",  "re",  "ir"  -  present  indicative 


-  imperative 

-  passe  compose  —  Recognition  only 


(b)   falloir 
neiger 
plaire 
pleuvoir 


3rd  person  singular  of  the 
present  indicative  only 


(c)  The  following  irregular  verbs  are  suggested  for  mastery   in  the 
present  indicative  and  for  recognition   only  in  the  imperative 
and  passe  compose: 


etre 
avoir 
aller 
venir 


connaitre 

dire 

faire 

lire 

mettre 

ouvrir 

partir 

prendre 

savoir 

voir 


(d)   devoir 
vouloir 
pouvoir 


present  +  infinitive 


(e)   Immediate  future  (aller  +  infinitive) 
Recent  past  (venir  +  de  +  infinitive) 


Recognition  only 


Recognition  only 
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Adverbs 

The  following  adverbs  are  suggested.   Emphasis  should  be  given  to 
those  adverbs  found  in  the  instructional  materials  utilized. 


(a) 

Manner 

seulement 

vite 

bien 

tout 

(b) 

Time 

encore 

pas  encore 

jamais 

maintenant 

tou jours 

vraiment 
mieux 
lentement 
mal 


tout  de  suite 

aujourd'hui 

hier 

demain 

deja 


(c)  Place 


a  cote 
a  gauche 
a  droite 
en  face 
dehors 
derriere 


devant 

ici 

la 

loin 

pres 

partout 


(d)  Quantity 


aussi 

assez 

moins 

peu 

plus 


si 

tant 

tellement 

tres 

trop 


(e)  Affirmation 


oui 

bien  sur 

si 

(f) 

Doubt 
peut-etre 

(g) 

Negation 

non 

ne...pas  +  direct  object 

pas  encore 

ne. . .jamais 

ne. . .pas 

ne. . .rien 

ne. . .pas  (de) 
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(h)   Interrogation 

ou 

quand 
pourquoi 
comment 
combien  de 

(i)  Position 

position  after  verb,  e.g.  Je  parle  vite  generalement. 


20 


Sentence  Patterns 

The  following  are  suggested  for  special  attention: 

(a)  Basic  word  order  in  assertive,  interrogative  and  imperative 
sentences,  including  both  affirmative  and  negative  forms. 

(b)  Position  of  object  pronouns  (one  only  in  sentence). 

(c)  Indirect  discourse  with  special  attention  to  introductory  words 
such  as  comment ,  ou,  que ,  si  and  de. 
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3.   VOCABULARY 

(a)  Since  individual  schools  and  teachers  may  choose  from  several 
series  of  recommended  and/or  non-recommended  textual  materials, 
no  attempt  is  made  in  this  guide  to  list  the  vocabulary  items 
to  be  taught  in  LEVEL  ONE. 

(b)  The  vocabulary  content  for  LEVEL  ONE  encompasses: 

i)   The  basic  structures 
ii)   The  vocabulary  of  the  textbook  and/or  core  reference (s) 
used 
iii)   Additional  lexical  items  suggested  by  student  interests, 
abilities  and  need  for  communication 

(c)  It  is  expected  that  the  student's  passive  vocabulary  for  listen- 
ing and  reading  will  surpass  his  active  oral  and  written  vocabu- 
lary, but  the  extent  of  his  vocabulary  growth,  however,  will 
depend  largely  on  his  ability,  interest  and  willingness  to  become 
actively  involved  in  learning  French.   A  variety  of  graded  mat- 
erials, both  non-print  and  print,  may  be  used  to  expand  the 
student's  passive  vocabulary. 

(d)  Based  upon  a  content  analysis  of  different  textual  materials  and 
alternatives  for  students,  the  following  expectations  would  appear 
reasonable: 


LEVEL  ONE  (One  Year) 

e.g.  French  10 


Passive  - 
Active  - 


900  words 
300  words 


LEVEL  ONE  (Two  Years) 

e.g.  French  8-9 


Passive  -  1,000  words 
Active  -    400  words 


LEVEL  ONE  (Three  Years) 

e.g.  French  7-8-9 


Passive  -   1,200  words 
Active  -    500  words 


(e)   A  student  should  demonstrate  control  of  vocabulary  items  which  are 
common  to  the  following  themes: 

A  l'ecole  -  la  salle  de  classe,  les  nombres,  l'heure, 
la  date,  les  couleurs,  les  activites 

Chez  nous  -  les  membres  de  la  famille,  au  telephone, 

les  fetes,  l'anniversaire ,  les  professions, 
la  maison,  les  activites 

La  nourriture  -  les  repas ,  au  restaurant,  la  table, 
les  aliments 


Les  vetements  -  le  temps,  les  saisons 
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Les  divertissements  -  la  television,  la  radio,  les  sports, 
les  distractions,  les  vacances,  les  voyages, 
le  cinema,  les  jeux 

La  sante  -  les  parties  du  corps,  les  maladies,  les  acci- 
dents 

En  ville  -  les  magasins,  le  transport,  la  rue,  les 
adresses,  les  batiments 

A  la  campagne  -  les  animaux,  les  machines  agricoles 

Expressions  generales  -  formules  de  politesse,  salutations 

(f)   Vocabulary  should  be  taught  in  meaningful  context  and  not  as  iso- 
lated items  in  word  lists  paired  with  English  translations. 
Teachers  are  cautioned  against  placing  undue  emphasis  on  vocabu- 
lary until  such  time  as  the  student  has  mastered  the  basis  struc- 
tures and  phonology  of  the  language. 
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4.   CULTURE  AND  CIVILIZATION 

L  French  culture  should  be  an  Integral  and  natural  part  of  teaching 
French  but  should  not  take  the  place  of  teaching  the  language.   A 
number  of  themes  are  suggested  as  means  of  developing  the  student's 
proficiency  in  French  and  his  awareness,  knowledge,  and  appreciation 
of  French  culture,  especially  in  Canada. 

It  is  desirable,  wherever  feasible,  that  the  development  of  these 
cultural  topics  be  correlated  with  the  structures  and  vocabulary 
themes  previously  suggested  in  this  outline.   The  sequence  and  de- 
tail in  which  topics  are  developed  will  vary  with  student  interest 
and  instructional  resources  available  in  each  individual  school. 
Teachers  are  cautioned  against  attempting  to  cover  all  topics  included 
in  the  outline  below  with  every  student  and/or  class. 

(a)   The  School 


i)  Classroom 


-  school  subjects 

-  French  calendar 

-  students'  union 


ii)   Classroom  activities 


-  Metric  system 

-  games 

-  newspapers,  e.g.  le  Franco-Albertain 


iii)   Education  in  Quebec 


-  types  of  institutions 

-  school  holidays 

-  changing  role  of  education 


(b)   The  Family 


i)   Family  relationships 

-  use  of  "tu"  and  "vous" 

-  pet  names 

ii)   Social  customs 

-  greetings 

-  common  first  names 

-  pet  names  in  French 

iii)   Special  holidays 

-  Noel 

-  Le  Jour  de  l'an 

-  La  Sainte  Catherine 

-  La  Fete  des  Rois 
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(c)   Dining 

i)   Eating  habits 


-  order  of  serving  courses 

-  importance  of  culinary  art 

ii)  Menus  and  recipes 

-  everyday  fare 

-  special  fare,  e.g.  holidays 

-  wines  and  cheeses 

(d)  The  Community 

i)   Houses  and  apartments 
ii)  Architecture  and  design 
iii)   The  parish  -  rural  life  in  Quebec 

iv)   Special  events 

-  La  cabane  a  sucre 

-  La  Saint  Jean  Baptiste 

-  Le  Carnaval  de  Quebec 

(e)  Recreation 

i)  Popular  songs  and  song  writers  e.g.  Vigneault ,  Charlebois 

ii)   Role  of  media  in  French  Canadian  society 

-  films,  television,  newspapers 

iii)   Sports,  e.g.  hockey,  snowshoeing 

(f)  French  Culture  in  Alberta 

i)  French-speaking  communities 

ii)  Origins  of  French-speaking  people  of  Alberta 

iii)  Radio,  theatre,  television,  newspaper 

iv)  Bilingual  schools 

v)  Contributions  to  the  development  and  culture  of  Alberta 
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(g)   Quebec 

i)   Geographic  setting  including  major  resources 
ii)  Historical  origins  of  people 
iii)   Role  of  church  in  Quebec  life 

iv)   Government 

-  political  parties 

-  recent  manifestations  of  nationalism 

v)  Major  cities  -  Montreal,  Quebec 

vi)   Contributions  to  culture  and  civilization,   e.g. 
literature,  fine  arts,  etc. 

(h)  Other  Major  French-Speaking  Areas  in  Canada 

i)  Northern  New  Brunswick,  e.g.  Moncton 

ii)  Ontario,  e.g.  Sudbury 

iii)  Manitoba,  e.g.  St.  Boniface 
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B.   LINGUISTIC  AND  ATTITUDINAL  BEHAVIOURS 


Upon  completion  of  LEVEL  ONE  it  is  expected  that  students  will  be  able 
to  demonstrate  the  behaviours  indicated  in  each  of  the  following  skills 
and  attitudes: 


1.   LISTENING 

Discriminate  among  various  phonological  differences  by: 

(a)  Recognizing  sound  differences  which  affect  meaning,  e.g.  de, 
des. 

(b)  Recognizing  differences  between  assertive,  imperative  and 
interrogative  intonation. 

Comprehend  the  spoken  language  by: 

(a)  Making  appropriate  non-verbal  physical  responses,  e.g. 
nodding ,  movement . 

(b)  Demonstrating  by  means  of  other  appropriate  responses  an 
adequate  comprehension  of  orally  presented  material,  e.g. 
objective  tests,  multi-choice  questions,  true-false  questions 

(c)  Making  verbal  responses  of  increasing  complexity. 


2 .   SPEAKING 

Express  meaningful  utterances  with  reasonably  acceptable  pronunci- 
ation, intonation,  rhythm  and  speed  in  activities  such  as: 

(a)  Production  of  answers  with  relation  to  content  studied. 

(b)  Development  of  questions  in  connection  with  materials  used. 

(c)  Participation  in  directed  conversation  with  reference  to 
content  materials,  e.g.  narration,  description. 

(d)  Use  of  mastered  structures  in  real  and/or  simulated  situa- 
tions, e.g.  skits,  games,  discussions. 

(e)  Attempt  at  discourse  with  a  variety  of  French  speakers,  e.g. 
greetings,  making  acquaintances. 
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3.   READING 

Read  aloud  or  silently  with  comprehension  printed  materials  based  on 
familiar  oral  work  with  attention  to: 

(a)  Rhythm,  intonation,  speed. 

(b)  Association  of  graphic  symbol  to  the  sound  it  represents. 

(c)  Recognition  in  context  of  a  wide  range  of  vocabulary  whose  mean- 
ing can  be  inferentially  derived. 


4.   WRITING 

Graphically  reproduce  with  reasonable  accuracy  as  to  spelling,  punctu- 
ation, symbol  relationships  and  syntax  the  following: 

(a)  Dictations. 

(b)  Sequentially  developed  exercises  involving  changes  in  numbers, 
gender,  word  order,  replacement,  possession,  negation,  interrog- 
ation, command,  comparison  and  tense. 

(c)  Responses  to  questions  based  on  previously  learned  materials  and 
on  reading  texts. 

(d)  Guided  compositions,  e.g.  answer  questions  to  form  narration; 
supply  the  dialogue  of  one  person  in  a  conversation;  write  state- 
ments about  a  familiar  object,  series  of  pictures,  etc. 


5.  ATTITUDE 

It  is  expected  that  students: 

(a)  Will  be  understanding  of  and  encouraging  about  others'  attempts 
to  express  themselves  in  French  and/or  other  languages. 

(b)  Will  be  receptive  to  spoken  French  and  make  an  effort  to  listen 
to  the  language. 

(c)  Will  become  increasingly  interested  in  written  forms  of  the 
language,  e.g.  newspapers,  magazines. 

(d)  Will  become  more  appreciative  of  French  culture,  especially  as 
it  is  lived  in  Canada. 
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IV   SUGGESTED  EXPECTATIONS  FOR  FRENCH  AT  THE  END  OF  LEVEL  TWO 

The  curricular  outline  which  follows  identifies  the  language 
content  to  which  students  will  be  exposed  during  the  intermediate   level 
of  language  learning  and  suggests  the  linguistic  and  attitudinal  be- 
haviours expected  of  these  students  at  the  end  of  that  level.   This  is 
defined  as  LEVEL  TWO.   The  completion  of  LEVEL  TWO  should  be  equated 
with  the  successful  completion  of  French  20  and  30  courses.   Schools  may 
also  wish  to  equate  LEVEL  TWO,  in  a  general  way,  with  French  11  and  21. 
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A.   LANGUAGE  CONTENT 


The  phonetic  elements,  structures  (morphology-syntax),  vocabulary  and 
cultural  Items  identified  are  suggested  as  language  content  for  a  LEVEL 
TWO  program  in  French  in  the  secondary  schools  of  Alberta.   The  majority  ' 
of  the  concepts  identified  are  to  be  mastered   to  the  point  where  students 
can  use  them  functionally  in  active,  oral  and  written  forms  of  communic- 
ation.  Other  concepts  are  to  be  recognized   for  listening  and  reading 
purposes. 


1.   PHONOLOGY 

In  addition  to  the  basic  phonological  elements  acquired  in  LEVEL  ONE, 
a  student  should  be  further  exposed  to  the  following: 


(a)  Rhythm 

The  equal  beat  of  French  syllables  in  a  conversational  style  as 
contrasted  to  that  in  a  more  formal  discourse  such  as  in  reading 
aloud. 

e.g.   Conversational  style  —  Je  n£   vols  pas  d^  porte 

Formal  discourse     —  Je_  ne  vols  pas  de_  porte  de_ 

sa  chambre 

(b)  Intonation 

The  placing  of  correct  syllable  stress  to  achieve  appropriate 
sound  pattern. 


e.g.   J'ai  achete  une  chemise 

(c)  The  Sound  System 

All  phonemes  in  any  phonological  context. 

e.g.   rue ,  tres 
ma,  partir 

(d)  Para-Linguistic  Features 

The  integration  of  speech,  gestures  and  facial  expressions  in 
French  as  contrasted  to  para-linguistic  features  in  English. 

e.g.   The  shrugging  of  shoulders  when  saying, 
"Je  ne  sais  pas." 

The  pointing  of  the  index  finger  when  saying, 
"Voila",  or  when  uttering  a  command. 
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2.   STRUCTURAL  CONCEPTS 

It  is  expected  that  all  structural  concepts  introduced  in  LEVEL  ONE  be 
reviewed  at  some  appropriate  point  for  mastery   in  LEVEL  TWO.   In  addi- 
tion to  the  structural  concepts  of  LEVEL  ONE  a  student  should  demon- 
strate mastery,   unless  otherwise  indicated,  of  the  following  structural 
concepts: 

Verbs 

Formation  and  use  of  verbs: 

(a)  Indicatif 

passe  compose 

imparfait 

futur 


passe  simple 
plus-que-parfait 
futur  anterieur 


(b)  Conditionnel 
present 
anterieur  — 

(c)  Subjonctif 


Recognition  only 


Recognition  only 


present 
passe 


Recognition  only 


(d)  Infinitif 

(e)  Participe  Passe 

i)   -  as  an  adjective 
ii)  -  agreement  with  "avoir"  and  "etre" 

(f)  Participe  Present 

i)  -  as  an  adjective 
ii)  -  after  "en" 
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Pronouns 

(a)  Subject  "ce" 

(b)  Use  and  position  of  personal  pronoun  objects 

i)  direct 
ii)   indirect 
iii)   reflexive 

(c)  Disjunctive  pronouns,  including  addition  of  "-meme"  as  in  "moi- 

a  ii 

meme 

(d)  y  ,   en 

(e)  Relative  pronouns,  including  their  use  after  "ce" 

(f)  Interrogative  pronouns 

e.g.   "Qui  est-ce  qui  ...  ?" 
"Lequel  ...  ?" 

(g)  Demonstrative  pronouns 

e.g.   "celui"  including  the  use  of  "-ci"  and  "-la" 
(h)   Possessive  pronouns Recognition  only 
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Modifiers 

(a)  Derivation  and  use  of  adjectives  and  adverbs 

(b)  Comparison  structures 


i)  Qualities 


e.g. 


comparative  and  superlative  of  adjectives  and 
adverbs 

II  marche  plus  lentement  que  sa  soeur 
II  est  moins  grand  que  lui 
II  est  aussi  riche  que  nous 


ii)  Quantities:   plus  de 

autant  de 
moins  de 

e.g.   Nous  avons  plus  d' argent  que  vous 
Nous  avons  autant  d1 argent  qu'hier 

(c)  The  use  of  prepositional  phrases  as  modifiers 

e.g.   C'est  le  magasin  d'en  face 
Je  viens  de  chez  elle 
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Syntactic  Relationships  (Sentence  Patterns) 

(a)  Declarative  and  interrogative 

(b)  Negation 

(c)  Subordination  and  sequence  of  tenses 

i)  Time  expressions  with  "quand",  "depuis",  "pendant", 
"il  y  a" 
ii)   Conditional  clauses^  with  "si" 
iii)   Indirect  discourse:   introductory  structures  and  tense 
changes 


e.g.   II  dit  que  Paul  viendra 

II  a  dit  que  Paul  viendrait 

(d)  Verbs  and  associated  complement  structures 

i)  Nouns  as  a  complement 

e.g.   II  deraande  de  1' argent  a  sa  mere 

ii)   Infinitive  as  a  complement 

e.g.   II  doit  travailler 

II  apprend  a  travailler 
II  essaie  de  travailler 
II  demande  a  Pierre  de  travailler 
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3.   VOCABULARY 

(a)  At  the  end  of  LEVEL  TWO  students  should  have  mastered  the  lexical 
items  of  LE  FRANgAIS  FONDAMENTAL,  PREMIER  DEGRE  as  a  minimal  core 
vocabulary. 

(b)  The  selection  of  additional  lexical  items  should  be  a  matter  to  be 
decided  upon  by  teachers  and  students.  The  following  criteria  for 
selection  are  suggested: 

i)  Are  the  words  selected  appropriate  to  the  interests  and  needs 
of  students? 
ii)  Do  the  words  selected  permit  the  student  to  gain  functional 
communicative  control  of  the  language  in  real  situations? 
iii)  Do  the  words  selected  offer  a  pattern  or  sequence  of  experi- 
ences within  which  students  and  teachers  can  effectively 
operate? 

(c)  Based  upon  word  counts  of  different  textual  materials  and  alterna- 
tives for  students,  the  following  numbers  of  vocabulary  items  are 
suggested  in  addition  to  words  acquired  in  LEVEL  ONE: 

Passive  2,000  -  2,500  words 
Active   1,000  -  1,500  words 
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4.   CULTURE  AND  CIVILIZATION 

The  cultural  emphasis  in  LEVEL  ONE  was  on  French-speaking  Canada. 
LEVEL  TWO  will  focus  on  French  culture  and  civilization  in  Europe. 

The  themes  which  follow  emphasize  the  civilization  and  culture  of 
France.   Similar  themes  might  be  developed  by  teachers  and  students 
for  other  French-speaking  areas  of  the  world.   It  is  suggested  that 
teachers  should  attempt,  wherever  possible,  to  capitalize  on  student 
interests,  their  degree  of  proficiency  in  the  language  and  materials 
available.   Topic  selection,  sequence  and  depth  of  coverage  will  vary 
in  individual  schools  and/or  classes.   Teachers  are  not  expected  to 
cover  all  topics  in  the  outline  below;  nor  is  the  outline  intended  to 
be  all-inclusive. 

(a)  Civilization 

i)   Physical  and  human  geography  of  France 

-  place  in  Europe 

-  boundaries 

-  major  cities 

-  mountains  and  rivers 

-  climate 

-  industry  and  agriculture 

-  demography 

ii)  History  of  France 

-  unification  of  France 

-  important  monarchs  (Charlemagne,  St.  Louis, 

Louis  XIV  . . . ) 

-  Revolution,  1789 

-  heroes  (Roland,  Jeanne  d'Arc,  Napoleon  ...) 

iii)   Contributions  to  mankind 

-  science  (Lavoisier,  Pasteur,  Curie  ...) 

-  medicine  (Charcot  ...) 

-  philosophy  (Voltaire,  Rousseau  ...) 

-  architecture  (Le  Corbusier  ...) 

-  sculpture  (Rodin  ...) 

-  painting  (Delacroix,  Manet  ...) 

-  music  (Debussy,  Bizet  ...) 

-  literature  (Hugo,  Camus  ...) 
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(b)   Culture 


i)   Interpersonal  relationships 


-  family  life  (importance  of  the  home, 

discussions  of  politics  and  religion  ...) 

-  marriage  (civil  and  religious) 

-  friendship  (degrees  of  friendship  and  its 

manifestations  ...) 


ii)   "Art  de  vivre" 


iii)  Recreation 


-  theatres,  museums,  art  galleries  (Comedie 

Francaise,  Opera  ...) 

-  eating  habits  (private,  restaurant) 

-  role  of  wine,  cheese,  pastry 

-  perfumes,  clothing  and  fashion 


-  sidewalk  cafe 

-  movies,  television,  radio 

-  vacations  (winter  sports,  visits  to  seashore, 

closing  of  shops  ...) 

-  sports  (soccer,  Tour  de  France,  bowling, 

"petanque"  . . .) 


iv)  Holidays  and  Social  Customs 


-  Noel,  le  Nouvel  An,  Fete  des  Rois,  Mardi  Gras, 

Premier  avril,  Fete  du  travail,  Fete  Nation- 
ale,  la  Toussaint,  1' Armistice 

-  fairs,  harvest  festivals 

-  religious  processions 

-  the  Pardons 

-  folk  dances  (songs,  dances  and  costumes  of 

various  regions) 
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B.   LINGUISTIC  AND  ATTITUDINAL  BEHAVIOURS 


Upon  completion  of  LEVEL  TWO,  it  is  expected  that  students  will  be  able 
to  demonstrate  the  behaviours  indicated  in  each  of  the  following  skills 
and  attitudes: 


1.   LISTENING 

Improved  listening  and  comprehension  skills  to  the  extent  that  a 
student  can  more  easily  understand  a  variety  of  native  speakers  as 
well  as  records,  tapes  and  films. 


2.   SPEAKING 

Improved  speaking  skills  to  enable  the  student  to  function  effectively 
and  independently  in  a  variety  of  life  situations. 


3.   READING 

Improved  reading  skills  to  enable  the  student  to  comprehend  the 
essence  of  non-technical  printed  materials. 


A.   WRITING 

Improved  writing  skills  to  the  extent  that  a  student  is  able  to  write 
a  variety  of  expressions  within  a  controlled  situation  involving  such 
activities  as  paraphrasing,  combining  sentences,  summarizing  and  des- 
cribing. 


5.   ATTITUDES 

It  is  expected  that  students: 

(a)  Will  seek  to  expand  their  listening  skills  in  the  French  language 
through  records,  tapes,  radio,  television  and  films. 

(b)  Will  overcome  their  initial  inhibitions  and  speak  more  freely  in 
the  French  language. 
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(c)  Will  continue  to  expand  their  interest  in  the  printed  form  of 
the  French  language  by  reading  cartoons,  newspapers,  magazines 
and  books. 

(d)  Will  be  motivated  to  initiate  and  continue  correspondence  in 
the  French  language. 

(e)  Will  be  sufficiently  motivated  to  continue  the  study  of  the 
French  language. 

(f)  Will  become  involved  in  day-to-day  activities  in  French  to 
realize  that  it  is  a  living  language  in  Canada. 

(g)  Will  become  more  appreciative  of  the  culture  of  French-speaking 
countries. 
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V   SUGGESTED  EXPECTATIONS  FOR  FRENCH  AT  THE  END  OF  LEVEL  THREE 

The  curricular  outline  which  follows  is  an  attempt  to  identify 
the  language  content  to  which  students  will  be  exposed  during  the  advanced 
level  of  language  learning  and  to  suggest  the  linguistic  and  attitudinal 
behaviours  expected  of  the  student  at  the  end  of  that  level.   This  is 
defined  as  LEVEL  THREE  and  it  should  reflect  a  greater  concern  for  cul- 
tural understanding  and  an  appreciation  of  the  French  way  of  life, 
especially  as  it  is  experienced  in  Canada,  rather  than  focus  exclusively 
on  the  development  of  linguistic  skills.   Its  completion  should  be  equated 
with  the  successful  completion  of  the  French  31  course.   French  30  is  a 
prerequisite  or  corequisite  for  French  31,  although  in  some  schools  French 
31  will  be  offered  to  students  who  have  successfully  completed  French  21. 
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A.   LANGUAGE  CONTENT 


The  phonetic  elements,  structural  concepts,  vocabulary  and  cultural  items 
identified  below  are  suggested  as  language  content  for  a  LEVEL  THREE  pro- 
gram in  French  in  the  secondary  schools  of  Alberta.   The  concepts  identi- 
fied are  to  be  mastered   to  the  point  where  students  can  use  them  function- 
ally in  active,  oral  and  written  forms  of  communication. 


1.   PHONOLOGY 

In  addition  to  the  phonological  elements  acquired  in  LEVEL  TWO,  a 
student  should  be  further  exposed  to: 

(a)  Regional  variations  in  pronunciation,  phrasing,  rhythm,  intonation 
and  word  forms  of  spoken  French. 

(b)  Activities  which  will  lead  to  the  improvement  of  pronunciation. 


2 .   STRUCTURES 

The  structures  introduced  for  recognition  purposes  in  LEVEL  TWO  should 
be  mastered  at  LEVEL  THREE. 

Verbs 

Formation  and  use  of  verbs: 

(a)   Indicatif 

passe  simple 
plus-que-parfait 
futur  anterieur 


(b) 

Conditionnel 

anterieur 

(c) 

Subjonctif 

present 

passe 

Pronouns 

(a)  Possessive  pronouns 
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3 .   VOCABULARY 

The  choice  of  instructional  materials  should  be  made  on  the  basis  of 
helping  students  to  improve  their  facility  to  communicate  in  life-like 
situations. 

In  selecting  activities  and  materials  for  LEVEL  THREE,  the  abilities, 
interests  and  maturity  of  students  should  be  considered.   The  activities 
and  materials  selected  should  foster  the  recognition  of  differences 
between: 

(a)  Spoken  and  written  vocabulary. 

(b)  Regional  usage  and  forms  of  words. 

(c)  Contemporary  and  archaic  forms. 

(d)  Formal  and  informal  style  in  speech  and  writing. 
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4.   CULTURE 


Insofar  as  Canadian  materials  are  available,  the  emphasis  in  LEVEL 
THREE  will  be  on  the  civilization  and  culture  of  French-speaking 
people  in  Canada.   The  following  areas  may  be  developed  with  the 
instructional  materials  suggested: 

(a)  The  use  of  Canadian  newspapers  and  periodicals  in  the  French 
language . 

(b)  The  use  of  French-speaking  people  and  resources  of  communities. 

(c)  The  use  of  French  as  a  language  of  everyday  communication  in 
such  areas  as  business,  commerce,  education,  politics  and 
recreation. 

(d)  Studies  in  the  area  of  Canadian  literature  and  drama  originating 
in  the  French  language. 

(e)  The  development  of  units  of  study  in  certain  disciplines  such  as 
the  social  sciences,  music  and  drama. 

In  addition,  the  following  areas  related  to  the  civilization  and  cul- 
ture of  France  and  other  French-speaking  countries  may  be  explored: 

(a)  French  literature  and  drama. 

(b)  French  language  newspapers  and  periodicals. 

(c)  Cultural  topics  selected  from  the  recommended  instructional 
materials  utilized  in  earlier  grades,  such  as  Audio-Lingual 
materials;  Holt,  Rinehart  and  Winston  materials  or  Didier 
materials. 
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B.   LINGUISTIC  AND  ATTITUDINAL  BEHAVIOURS 


Upon  completion  of  LEVEL  THREE,  it  is  expected  that  students  will  be  able 
to  demonstrate  the  behaviours  indicated  in  each  of  the  following  skills 
and  attitudes: 


1.  LISTENING 

Improved  listening  and  comprehension  skills  in  order  that  the  student 
is  able  to: 

(a)  Understand  a  variety  of  native  speakers  of  different  regions. 

(b)  Understand  people  in  a  variety  of  social  situations  such  as 
informal  conversation,  public  lectures  and  mechanically  trans- 
mitted speech. 


2.   SPEAKING 

Improved  fluency  permitting  the  student  to  discuss  everyday  events  in 
a  variety  of  social  situations  while  using  both  simple  and  complex 
speech  patterns. 


3.  READING 

Improved  skill  in  reading  a  variety  of  materials. 

A.  WRITING 

Improved  skill  in  written  expression  consistent  with  the  student's 
present  and  future  needs. 

5.  ATTITUDES 

Further  development  of  attitudes  acquired  in  LEVEL  TWO  in  order  that 
the  student  accept  responsibility  for: 

(a)  Maintaining  and  improving  his  proficiency  in  the  language. 

(b)  Integrating  the  language  and  culture  into  his  value  system. 
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VI   EVALUATION 

Evaluation  should  be  a  continuous  process  reflecting  stated  ob- 
jectives.  Since  the  learning  of  a  second  language  assumes  a  progression 
from  simple  to  more  complex  behaviour,  the  initial  period  of  instruction 
in  LEVEL  ONE  should  be  primarily  oral,   Therefore,  students  will  be 
expected  to  progress  from  the  ability  to  demonstrate  oral  discrimination, 
through  verbal  and  motor  activities  which  demonstrate  comprehension,  to 
free  conversation  based  on  their  range  of  experiences.   Included  in  this 
progression  is  reproduction  of  modeled  sounds,  answers  to  short  questions 
and  comprehension  of  original  utterances.   Testing  should  be  based  on  pro- 
nunciation and  non-written  expressions. 

As  reading  and  writing  are  added,  they  too  will"  have  to  be 
tested  and  thus  evaluation  will  become  more  formalized.  Although  listening 
and  comprehension  will  still  be  important,  students  will  have  to  demon- 
strate written  control  of  vocabulary,  phonological  elements  and  grammatical 
concepts.   Teachers  should  attempt  to  balance  testing  techniques  to  include 
recognition,  comprehension,  recall  and  creative  responses. 


VII   RECOMMENDED  INSTRUCTIONAL  MATERIALS 
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French  11 


French  10 


A-LM  Level  I  (Revised  Edition) 
A-LM  Level  II  (Revised  Edition) 
Ecouter  et  Parler 

(Revised  Edition  1970) 
Chez  les  Francais  (1969) 

Voix  et  Images  de  France 


Units  13-20 
Units  12-16 

Chapitres  1-3 

Lessons  16-25 


Units  1-9 
Units  1-8 

Lessons  1-10 


A-LM  Level  I  (Revised  Edition) 
A-LM  Level  II  (Revised  Edition) 


Ecouter  et  Parler 

(Revised  Edition  1970) 

Chez  les  Francais  (1969) 

Voix  et  Images  de  France 


French  21 


Units  21-26  and 
appropriate  sup- 
port materials 


Chapitres  4-10 

Lessons  26-32 
and  3  supplement- 
ary readers  chosen 
from  the  1,500 
word  category  of 
the  Lire  et  Savoir 
series  and/or  other 
appropriate  support 
materials 


French  20 

Units  10-15 
Units  16-18 


Units  9-16 


Lessons  11-21 


A-LM  Level  II  (Revised) 
Chez  les  Francais  (1969) 
Voix  et  Images  de  France 
Premier  degre 


French  30 

Units  19-26 
Chapitres  1-10 
Lessons  22-32 


Recommended  instructional  materials  to  implement  French  31  are  included  in 
the  document  entitled  French  31;  Supplement  to  1970  Secondary  School  Cur- 
riculum Guide  for  French  as  a  Second  Language. 


FRENCH   3  1 

SUPPLEMENT 
TO 


French  As  A  Second  Language 
Tentative  Curriculum  Guide,  1974 
Levels  1,  2  &  3  (Secondary) 


Alberta 

Education 

1975 


FRENCH  31 


I.   INTRODUCTORY  STATEMENT 

French  31  is  intended  to  further  the  Tone-range  goals  cf  learning 
a  second  language,  namely,  effective  communication  and  cultural  under- 
standing. While  the  development  of  linguistic  skills  should  continue, 
the  emphasis  should  be  on  the  development  of  an  understanding  and  apprec- 
iation of  the  French  way  of  life,  especially  as  it  is  experienced  in 
Canada.  Teachers  are  encouraged  to  use  a  variety  of  methods  and  materials 
to  achieve  this  goal . 

The  fields  of  study  and  Materials  listed  later  in  this  section  ere 
only  a  guide.  Teachers  and   students  may  wish  tc  pursue  ether  topics  and 
select  ether  materials.  The  following  criteria  are  suggested  for  the 
selection  of  instructional  materials: 

1.  The  materials  should  be  relevant  to  the  interests  and 
aptitudes  cf  the  students  for  whon  the>  are  intended. 

2.  The  materials  should  promote  an  understanding  of  and  an 
appreciation  for  the  civilization,  language  and  culture 
cf  French-speaking  people  in  Canada.  Materials  dealing 
with  French-speaking  people  elsewhere  may  also  Le  used. 

3.  Both  printed  and  audio-visual  materials  should  be 
incl uded. 

Inscfar  as  Canadian  Materials  are  available,  the  emphasis  of  the 
course  will  be  on  the  civilization  and  culture  cf  French-speaking  people 
in  Canada.  The  following  areas  may  be  developed  with  the  instructional 
materials  suggested: 

1.  The  use  of  Canadian  newspapers  and  periodicals  in  the 
French  language. 

2.  The  use  of  French  as  a  language  of  everyday  communication 
in  such  areas  as  business,  commerce,  education,  politics, 
recreation,  etc. 

3.  Studies  in  the  area  of  Canadian  literature  and  drama 
originating  in  the  French  language. 

4.  The  development  of  units  of  study  in  certain  disciplines 
such  as  the  social  sciences,  music,  drama,  etc. 

In  addition,  the  following  areas  related  to  the  civilization  and 
culture  of  France  and  other  French-speaking  countries  may  be  explored: 

1.  French  literature  and  drama. 

2.  French  language  newspapers  and  periodicals. 


3.  Cultural  topics  selected  from  the  recommended  instructional 
materials  utilized  in  earlier  grades,  such  as  Audio-Lingual 
Materials;  Holt,  Rinehart  and  Winston  materials;  cr  Didier 
materials. 

To  implement  this  program  it  is  suggested  that  use  be  mode  of  a 
wide  variety  of  resources,  such  as  printed  and  audio-visual  materials, 
as  well  as  French-speaking  people  and  other  resources  of  the  community. 
Allowance  should  be  made  for  differentiated  instruction  so  that  all  students 
in  one  class  are  not  necessarily  exposed  to  the  same  learning  experiences. 

II.  SUGGESTED  INSTRUCTIONAL  MATERIALS 

The  materials  "h'sted  in  this  section  are  intended  only  as  suggestions 
for  teachers  who  are  searching  for  aids  which  may  help  then:  implement  a 
more  meaningful  program.  They  are  rot  intended  to  be  all-inclusive. 

IT  IS  SUGGESTED  THAT  TEACHERS  HOT  FAMILIAR  WITH  THE  LISTED 
MATERIALS,  ARRANGE  TO  EXAMINE  ANY  MATERIALS  WHICH  THEY  INTEND 
TO  USE  PRIOR  TO  PURCHASING  SUCH  MATERIALS.* 

The  listed  textual  materials  will  not  be  stocked  by  the  School  Book 
Branch  but  may  be  obtained  by  special  order. 

A.   PRINTED  MATERIALS 

1.  NEWSPAPERS,  PERIODICALS  AND  REVIEWS: 

Le  .  ■  (daily  and  week-end  editions) 

Montreal ,  Quebec 

L&  Dr    '■    (daily  end  week-end  editions) 
Ottawa,  Ontario 

(daily) 
Moncton,  New  Brunswick 

'a     (weekly) 
Imprimerie  La  Survivance 
IOC 10  -  109e  rue 
Edmonton,  Alberta 

an 
2055,  rue  Peel 
Montreal  110,  Quebec 

Le  Pa-    '         (weekly) 

Directeur  de  la  Liberte-Patriote 
1310  Wellington  Crescent 
Winnipeg  7,  Manitoba 

*   Examination  copies  are  usually  available  from  the  publishers  when  requested 
through  the  school . 


La  Fvp.sae    (daily  and  week-end  editions) 
Montreal ,  Quebec 

Select-Ions  du  Readers'  Digest 
215  Redfern  Avenue 
Montreal  6,  Quebec 

.  LANGUAGE  OF  EVERYDAY  COMMUNICATION  AND  SOCIAL  SCIENCES 


(all  prices  are  subject  to  change) 

Bonne 11  arc  Sedwick.     -vsation  in  French:     Faints  of 
Departure.      Amen  can  Bcok  Company,  120  pp.  $2.80. 
Designee  for  conversation  and  composition,  the  bcok  contains 
fifty  scenes  grouped  arbitrarily  covering  fifty  everyday 
situations.  Each  situation  has  a  picture,  a  word  list  pertinent 
to  that  picture,  a  set  of  questions  analyzing  the  picture,  a  set 
of  "points  de  depart"  questions  utilizing  the  given  vocabulary 
but  not  necessarily  the  picture,  and  three  suggested  "sujets  de 
discussion." 

Chaput-Rollend,  Solange.  Mem  Pays,    Quebec  ou  he  Canada.    Le  Cercle 

du  Livre  de  France,  $2.25. 

Some  time  before  this  book  was  written,  the  author,  in 
collaboration  with  the  English-Canadian  author  Gwethalyn  Graham 
produced  a  bock  entitled  "Dear  Enemies"  ("Chers  Frmenis").  in 
this  book  each  author  expressed  through  a  series  of  letters  to 
the  other,  her  impressions  of  the  attitudes  of  the  "other" 
language  group  towards  her  language  group  in  Canada,  as  she  had 
experienced  it. 

Later  the  Centennial  Commission  offered  a  grant  to  the  joint 
authors  for  the  purpose  of  making  a  tour  across  Canada  visiting 
every  Canadian  province  with  the  intention  of  relating  the 
impressions  of  an  English-Canadian  and  a  French-Canadian.  Because 
of  the  untimely  death  of  Mrs.  Graham,  Madame  Chaput-R.ol  land  had 
to  carry  out  this  enterprise  alone.  This  bcok  is  the  account  of 
that  visit,  which  naturally,  but  unfortunately,  gives  only  one 
viewpoint,  whereas  it  was  intended  for  the  "two  voices".  However, 
the  details  of  the  impressions  of  that  visit  should  be  of 
considerable  interest  to  students  studying  French  31. 

Dubuc,  Carl.  Leitre  a  w    Francais  qui  vent   Errlgrer  au  Quebec. 

Editions  du  Jour,  I960,  158  pp.,  $2.00. 

A  French-Canadian  compares  French  and  Quebec  culture  on  such 
topics  as  speech,  family  life,  social  classes,  food,  recreation, 
cars  and  holidays.  Written  An   a  satirical  tone. 

Heather,  Monique.  T.ettres  pour-  Vov.s.    Macmillan  of  Canada,  34  pp., 

$0.80. 

A  variety  of  Frencti  letter  writing.  Thread  of  a  little  story 
runs  through  the  letters,  showing  some  aspects  of  the  life  of  two 
families  over  a  period  of  about,  six  months  (Christmas  to  summer 


holidays).  The  style  of  the  letters,  and  the  formula  used  in 
each  one  vary  according  to  the  circumstances.  The  letters  are  mainly 
intended  for  students,  but  they  may  also  be  useful  to  business 
people  and  tourists  alike.  Brief  notes  are  in  English. 

Hickman.  Mentha  and  Moreau.  Le  Quebec,    Tradition  et  Evolution. 

Volume  I.  W.  J.  Gage  Limited,  1967,  171  pp.,  $3.50. 

Collection  of  short  writings  by  French-Canadian  authors  of 
various  aspects  of  the  past,  present  and  future  of  the  province 
of  Quebec.  The  first,  volume  deals  with  the  family,  religion, 
education  system,  geography  a\:d   history  of  Quebec.  Difficult 
vocabulary  is  explained  in  the  margin  of  the  text.  Each  article 
is  followed  by  questions. 

Hickman,  Mentha  and  Moreau.  Le  Quebec- 3   Tradition  et  Evolution. 

Volume  II.  W.  J.  Gage  Limited,  1967,  220  pp.,  $3.50. 

Same  format  as  Volume  I.  The  topics  are:  leisure  activities 
and  entertainment,  the  arts  and  literature,  business  and  industry, 
politics  and  miscellaneous  activities. 

Houde,  Pierre.  Hull  el   L' Quest   du  Quebec.      Holt,  Rinehart  and 
Winston,  1970,  $1.50. 

Ingersoll,  Carson,  traduit  par  Chartrand.  Lf Industrie  do  La  Sardine 
au  Nouveau  I  ■■■■  oi   '■■'.      Ginn,  $0.80. 

L avail ee,  Jean.  Laval,    Ville  Souvt  V,:.      Holt,  Rinehart  and  Winston, 
1969,  $1.50. 

Lavallee,  Jean.   ■         .,  '  nr,r<    Indus  tri&l.      Hclt,  Rinehart  and 
Winston,  1969,  $1.10. 

Mountjoy,  M.  E.      ••    ■  '      trivez.      J.  M.  Dent  and  Sons,  1969, 

104  pp.,  $2.90. 

Contains  a  variety  of  work  -  comprehension,  picture  con  positions , 
letter  writing,  le  mauvais  quart  d'heure  (Short  vocabulary  and 
structure  drills).  Easy  yet  interesting. 

LITERATURE  AND  DRAMA: 

Howard,  Francoise.  Tour  d' Horizon   (An  anthology  of  prose  and  poetry 
from  France  and  Canada).  J.  M.  Dent  and  Sons,  $2.95. 
All  the  selections  of  prose  and  poetry  are  from  the  20th  century. 
The  grouping  of  material  under  four  (leadings,  'Humor  et  Fant.a  isie" , 
"Emerveillements" ,  "Nos  Destins"  and  "Le  Monde  des  Idees",  will 
enable  the  teacher  and  students  to  choose  as  mood,  time,  or  student 
maturity  dictates.  Most  of  the  prose  selections  are  narrative.  The 
poetry,  chiefly  lyrical,  is  often  "avant-garde".  "Le  Monde  des 
Idees"  deals  with  literary,  philosophical  and  social  theories  of 
a  mere  serious  nature,  and  will  require  more  careful  handling  by  the 
well -informed  teacher,  and  may  prove  of  value  only  to  a  small  number 
of  nature  students. 

Pallascio-Morin,  Ernest.  Demain  Tu  n' auras  plus  un   Instant.    Holt, 
Rinehart  and  Winston,  1967,  62  pp.,  $2.00. 


A  collection  of  36  poems  by  Pallascio-Morin,  a  contemporary 
journalist,  poet  and  novelist.  The  poems  are  short  and  relatively 
easy  to  read.  No  introduction,  explanation,  or  glossary  are 
provided.  Suitable  student  text  for  those  who  wish  to  study  a 
contemporary  Canadian  poet. 

Phelps,  Anthony.  Points  Cavdino.ux.     Holt,  Rinehart  and  Winston, 

1966,  60  pp.,  $2.00. 

Poetry  written  in  simple  French.  Suitable  student  text  for 
those  wishing  to  study  a  contemporary  Canadian  poet. 

Weber,  Hathcrn  and  Johnson.  Poesie  de  La  France  et  du  Canada 
Frangais.      Longman  Canada  Limited,  1969,  427  pp. 
Anthology  of  French  and  French-Canadian  poetry.  The  book  is 
divided  into  two  parts.  In  the  first  part,  25  poets  from  Villon 
to  Prevert,  and  in  the  second  part  20  poets  from  Francois-Xavier 
Garneau  to  Anne  Hebert,  were  selected  to  illustrate  the  various 
periods  of  French  poetry  in  France  and  Quebec.  General 
introductions  to  the  major  periods  of  poetic  development  as  well 
as  short  commentaries  on  each  author  are  provided  in  English. 
Suitable  student  text  for  those  who  wish  to  concentrate  heavily 
on  poetry. 

RECREATIONAL  AND  LEISURE  TINE  READING: 

Ccrriveau,  Monique.  Max.      Copp  Clark  Publishing  Company,  1966, 

134  pp. 

The  adventures  of  a  nuclear  physicist  at  Laval  University  who 
has  been  accused  of  the  theft  of  the  secret  formulas  of  a  senior 
colleague.  It  is  easy  enough  to  read  and  the  plot  is  interesting. 

Corriveau,  Monique.  Max  au  Rally e.      Bell  haven  House,  1968, 
$2.50. 

Hood,  Hugh.  Puissance  au  Centre,  Jean  Beliveau.      Prentice  Hall, 
1970. 

Pimsleur,  Paul.  C'est  La  Vie,   Lectures  d'Aujcurd'hui.      Harcourt, 
Brace  and  World,  $3.00. 

Passe- Part-cut.      Livres,  Revues  et  Presse,  Inc.,  Montreal. 

Schulz,  Charles  M.  Ca  ne  va  pas,    Charlie  Brown.      Holt,  Rinehart 

and  Winston,  1970,  $1.75. 

A  translation  from  English.  Cartoon  type  book.  Pictures  help 
comprehension.  Difficult  for  the  average  French  31  class. 

Schulz,  Charles  M.  Reviens,   Snoopu.      Holt,  Rinehart  and  Winston, 

1969,  $1.75. 

A  translation  from  English.  Cartoon  type  book.  Pictures  help 
comprehension.  Difficult  for  the  average  French  31  class. 

Schulz,  Charles  M.  Vas-y3   Charlie  Brown.      Holt,  Rinehart  and 

Winston,  1969,  $1.75.' 

A  translation  from  English.  Cartoon  type  book.  Pictures  help 
comprehension.  Difficult  for  the  average  French  31  class. 


B.  FILMS 

Ui:  Autre  Pays.      NFB.   French  version  of  The  Dry  landers. 

The  life  of  a  pioneer  family  in  Southern  Saskatchewan  from  1907 
through  the  depression  and  drought  of  the  30's.  The  film  shows  their 
hardships  throughout  this  time. 

Cer.t  rcis  sur  Le  Metier.      NFB. 

A  film  me.de  with  the  cooperation  of  teachers  and  students,  takes  a 
sympathetic  look  at  the  application  and  perserverance  required  in 
mastering  all  cf  the  idiosyncracies  of  a  language  that  one  finds 
foreign. 

Maitres  Artisans  du  Can        .   NFB. 

This  film  examines  master  craftsmen  in  various  parts  of  Canada. 
The  commentary  is  difficult;  however  the  pictures  make  it  possible 
for  students  to  understand. 

Le  Quebec  en  Silence.      NFB. 

The  scenes  selected  convey  the  atmosphere  of  contemporary  rural 
and  urban  Quebec.  There  is  no  commentary. 

Le  Quebec    '  Cartier-Bresson.      NFB. 

The  subject  matter  is  much  the  same  as  Le  Quebec  en  Silence.      It 
is  a  movie  made  from  the  still  photographs  of  the  emminent  French 
photographer,  Cartier-Bresson. 

National  Film  Board 
10031  -  102  Avenue 
Centennial  Building 
Edmonton,  Alberta 

Additional  titles  are   available  from  the  National  Film  Board  in 
Edmonton. 

C.  FILMSTRIPS 

Filmstrips  on  Montreal.  Villi    Fluviale.      NFB.  $5.00 

Pictures,  diagrams  and  maps  explain  the  physical  and  economic 
evolution  cf  Montreal. 

Le   Quebec  -I       Haine      u  St-Laurent.      NFB.  $5.00 

Le  -  Plateau  *     ir  r,  tier:..      NFB.  $5.00 

Le  Quebec  -  Les  Ap\  ■     s.      NFB.  $5.00 

The  above  filmstrips  are  all  in  cclor  and  each  has  about  40  frames. 
A  guide  book  accompanies  the  filmstrip,  and  a  printed  commentary  in 
French  is  printed  on  each  frame.  Pictures  of  the  towns  and  countryside 
end  maps  explain  the  geography  and  economics  of  each  region. 

National  Geographic  Society.  Encyclopaedia  Britannica 
Educational  Corporation.  $17.00 

This  filmstrip  consists  of  12C  frames  dealing  with  the 

economics,  politics,  cities,  towns  and  countryside  of  Quebec. 

It  is  accompanied  by  a  recorded  commentary  ir  English. 


D.  TAPES  AND  RECORDS 

French-Canadian  songs  on  tape  by  Albert  Lafrance.  3  levels  - 
elementary,  junior  and  senior  high.  Audio-Visual  Services  Branch, 
Department  of  Education,  Edmonton. 

Anthology  of  Songs.  Readers'  Digest. 

Chanson  d'Acadie.  Folkways  Records,  Album  No.  FW6923. 

E.  TEACHER  REFERENCES 


Bel  isle,  Louis  A.  Le  Francois  des  Affaires.     Bel  isle  Editeur  Inc., 

1970. 

A  book  which  deals  with  business  and  commercial  topics.  Contains 
such  topics  as  business  letters,  communications,  reports  and  contracts. 
Current  vocabulary  as  well  as  exercises  for  students.  Accompanied  by 
a  teacher  guide. 

Bessett,  G.  ,  L.  Geslin  and  C.  Parent.  Eisioire  de  La  Litteratia'e 
Canadiennc-Francaise.     Centre  Educatif  et  Culture!,  Inc.,  1968, 
704  pp. 

Anthology  of  French-Canadian  literature  from  its  origins  up  to 
the  present.  Wide  selection  of  poetry,  novels,  plays  and  newspaper 
articles.  Introductions  and  explanations  are  in  French. 

Clas,  A.,  Paul  A.  Horguelin.  Le  Francois 9    Langue  fee  Affaires. 

McGraw-Hill,  Editeurs,  1969. 

Contains  key  concepts  in  the  development  of  current  business 
French.  Beginning  with  a  linguistic  base,  the  authors  then  proceed 
to  elaborate  rules,  principles  and  examples  of  commercial  French 
basea  on  North  American  needs.  The  table  of  contents  lists  the 
following  topics:  Le  poids  des  nets;  L'assemblaqe  des  rots;  Le  code 
orthographique;  Savoir  ecouter;  Savcir  lire;  Savoir  ecrire;  La  langue 
des  affaires;  La  correspondance  commercial e;  Rapports,  notes  et 
communications  di verses;  Savoir  dire. 

Dwane,  M.  and  A.  Clas.  Km  Dossier  dc  Francais  I.     McGraw-Hill, 

Editeurs,  1970. 

A  workbook  type  of  manual  which  could  be  used  as  a  reference  for 
activities  cf  various  sorts.  Needs  to  be  examined. 

Fontenay,  Henri.  La  Bonne  Correspondance.      Fernand  Nathan,  1966, 

317  pp.,  $4.45. 

Excellent  teacher  reference  for  teaching  any  specific  kind  of 
letter  writing;  congratulations,  announcements,  illness,  death, 
greetings,  request  for  employment,  letters  to  ministers,  lawyers, 
presidents,  business  transactions,  etc.  and  replies  to  all  of 
these.  With  each  type  of  letter,  sample  letters  are  provided. 

Sirois,  Antoine.  Mont-real  -lam  Le  Roman  Cancdien.      Marcel  Didier, 

$6.3C. 

The  introduction  deals  with  the  historical,  geographical  and 
sociological  development  of  Montreal,  and  the  urbanization  of  the 
province  of  Quebec  up  to  1968.  To  analyze  and  explain  Quebec  the 
author  recognizes  Montreal  as  the  pulse  of  the  province.  He  then 


considers  the  novels  of  22  authors  chiefly  from  Canada,  but  of  whom 
a  few  are  from  outside  the  country,  who  have  written  in  French  and 
9  Canadian  authors  who  have  written  in  English.  The  writers  of  the 
two  language  groups  portray  life  as  they  see  it,  not  only  within 
their  own,  but  also  within  the  other  language  group. 

Some  teachers  may  wish  to  use  this  book  for  the  development  of 
their  own  background.  Others  will  wish  to  use  it  with  particularly 
capable  classes,  as  a  student  book,  where  most  of  "it,  or  parts  of  it, 
will  be  studied. 
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